
Welcome to the Webinar
What's the Consensus on 
Pre-K in North Carolina?



Our Discussion

• Is there agreement on the benefits of high quality 
prekindergarten? 

• What’s the current state of scientific knowledge on 
the effects of prekindergarten? 

• What does the research show are the outcomes for 
NC Pre-K? 

• How does pre-k fit into the birth-through-age-eight 
continuum, and what does it mean for the years that 
come before and after? 

• How do you use this information to build a stronger 
system for young children?



Use	this	box	to	answer	or	
ask	questions	during	the	

webinar

Option	to	“raise	
your	hand”

Questions?
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Pre-K	and	School	
Readiness

“Convincing	evidence	shows	that	children	
attending	a	diverse	array	of	state	and	school	
district	pre-K	programs	are	more	ready	for	
school	at	the	end	of	their	pre-K	year	than	
children	who	do	not	attend	pre-K.		
Improvements	in	academic	areas	such	as	
literacy	and	numeracy	are	most	common.		The	
smaller	number	of	studies	of	social-emotional	
and	self-regulatory	development	generally	show	
more	modest	improvements	in	those	areas.”



Some	Children	
Benefit	More

“Studies	of	different	groups	of	preschoolers	
often	find	greater	improvement	in	learning	
at	the	end	of	the	pre-k	year	for	economically	
disadvantaged	children and	dual	language	
learners than	for	more	advantaged	and	
English-proficient	children.”



Effectiveness	Factors

“Pre-k	programs	are	not	all	equally	effective.		
Several	effectiveness	factors	may	be	at	work	in	
the	most	successful	programs.	One	such	factor	
supporting	early	learning	is	a	well	implemented,	
evidence-based	curriculum.	Coaching for	
teachers,	as	well	as	efforts	o	promote	orderly	
but	active	classrooms,	may	also	be	helpful.”



Enduring	Impacts?	
Fade	out?
The	Next	Frontier

“Convincing	evidence	on	the	longer-term	
impacts	of	scaled-up	pre-K	programs	on	
academic	outcomes	and	school	progress	is	
sparse,	precluding	broad	conclusions.	The	
evidence	that	does	exist	often	shows	that	
pre-K	induced	improvements	in	learning	
are	detectable	during	elementary	school,	
but	studies	also	reveal	null	or	negative	
impacts	for	some	programs.”



Final	Thoughts

• “(T)he	scientific	rationale, the	uniformly	positive	
evidence	of	impact	on	kindergarten	readiness,	and	
the	nascent	body	of	ongoing	inquiry	about	long-
term	impacts	lead	us	to	conclude	that	continued	
implementation of	scaled-up	pre-k	programs	is	in	
order	as	long	as	the	implementation	is	accompanied	
by	rigorous	evaluation	of	impact.”	



Moderator Question
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Impact of Pre-Kindergarten
On Third Grade Reading 

Proficiency: The Interplay 
between Family and High 

Quality Instruction

Lynne Vernon-Feagans

The Frank Porter Graham Child Development 
Institute and the School of Education



Diverging Destinies for Many Families 
of Pre-k Children

Causes of 
Diverging Destinies

n 1. The growing ed/income
gap over the last 40 years.

n 2.  The emergence of the
“24” Hour Economy over 
the last 40 years

n 3.  The growing parenting 
opportunity gap 

Solutions for 
Diverging Destinies

n 4. Teacher Quality of 
Reading Instruction
Matters 

n 5.  Continued Teacher
Quality matters most 
for Reading.
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1. The Education/Income Gap:
A College Degree Matters

n Over the last 40 years 
adults without a 
college education 
have fared very 
poorly economically 
compared to college 
educated adults
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2. The Emergence of the 24 Hour 
Economy

n Rise in the “24 
Economy” (Presser, 
2000) with more low 
wage service sector jobs

n An increase in 
nonstandard work 
hours, especially for 
the less educated.

(Vernon-Feagans et al., , 2014)



n Since 1979, low wage workers have increased 
their hours worked by 22% while top wage 
earners have increased their hours by 7.6% 
(Pew Research Center, 2013). 
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3. Growing Parenting Opportunity Gap
(Putnam, 2012; Reardon, 2012)

The results of these large economic changes have been disasterous for 
parenting for parents without a college degree

Education Gap In
Time Spent with Parents (1970s vs 2000s)
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Parental Education Gap In Focused Child Learning Time

7



Gap in Maternal Vocabulary Input to Children
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4. Teacher Quality in Emergent Literacy 
Instruction Matters 

and can compensate for less maternal language input 



5. Continuing High Quality Instruction 
from k-3 is most important for Reading, especially for 

struggling readers
(The Business Roundtable , 2016)

n If children do not read well by 3rd grade and if they 
come from a low resourced family, they are very likely 
to have a poor academic trajectory and drop out of 
school (Duncan & Murnane, 2011; Dougherty et al., 2014). 

n In a recent nationally representative study of students 
in the United States, 16% of participants did not 
graduate by age 19; yet, students who struggled with 
reading in early elementary school comprised 88% of 
those who did not graduate (Hernandez, 2011).
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Continuing high Quality instruction in 
Early Elementary School 

n Our Family Life Project findings (Vernon-Feagans et al., under review) found 
that even after controlling for family education and poverty, the quality 
of the home environment and school entry literacy skills, children who 
had more years of better classroom instruction had higher third 
grade literacy scores. 

n Additionally we found that children who entered kindergarten with 
lower emergent literacy skills benefited more than other 
children from a greater number of years of better classroom 
instruction in relation to reading comprehension in third grade. 

n Thus, more years of better classroom quality from K- 3 may help in 
narrowing the gap between those who enter kindergarten with higher 
literacy skills and those who enter with lower literacy skills. 
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Conclusions
n Children at risk because of lower parental education and 

income today have fewer supports at home than 40 
years ago not because parents don’t care but because of 
parental changing economic challenges: lower salaries, 
more work hours, and more non-standard work hours. 

n Thus, teachers and schools are more important than 
ever for the next generation of children to solve the 
diverging destinies between children whose parents have 
a college degree and those parents who don’t. 

n Consistent Teacher High Quality Instruction, especially in 
language and literacy, are critically important from birth 
to age 8 if we want all our children to succeed.
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Moderator Question



More	at	Four:	
North	Carolina	Pre-K	

• State	funding	for	pre-K	at	age	4	(Govs.	Easley	&	Perdue)
• Funding	slots	for	“at	risk”	4-year	olds

• based	on	poverty,	disability,	delay,	limited	English
• Funds	go	to	classroom	programs	in	any	setting	

• includes	public	schools,	for-profit	and	not-for-profit	child	care	
centers,	and	Head	Start	Programs

• At	peak,	about	25	percent	of	all	children	got	slots
• Anticipated	spillover	to	other	children

• Pre-k	classrooms	filled	with	non-funded	peers
• Kindergarten	classrooms	start	at	higher	level

• Funding	level	
• $4,400	per	funded	child,	or	$1,100	per	every	child



More	at	Four	Variation	in	
Funding	across	Counties	/	Years

1	- Data	Sources:
(a)	Yearly	More	at	Four	Funding	and	Slot	Allocation	data	provided	by	North	Carolina	Office	of	Early	Learning
(b)	Yearly,	county-level	4	year	old	population	estimates	provided	by	North	Carolina	Office	of	State	Budget	and	Management
(c)	Monthly	CPI	data	provided	by	US	Department	of	Labor	- Bureau	of	Labor	Statistics

2	– All	$	figures	are	in	July	2009	dollars	using	the	CPI	as	of	July	in	each	year	as	an	inflator
3	- 2001-2004	Funding	Allocations:	A	proportion	of	the	funding	in	any	contractor's	initial	year	is	used	as	"start	up	expenses",	hence,	the	$/slot	figures	may	be	slightly	overstated	in	the	first	few	
years	of	the	program.



More	At	Four:	
Impact	of	Average	Funding	

in	Added	Months	of	Learning
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Impact	of	More	At	Four	Funding	on	
Low-Income	and	

Middle-Income	Children
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Moderator Question



Taking Action

• Building district ESSA plans

• Thinking about local funding. Learn more: 
http://financingtools.buildthefoundation.org/

• Talking to state policymakers

• Talking to the business community

• Attending UNC September 25 event if you are policymaker or 
encouraging your local policymakers to attend. Learn more: 
https://www.sog.unc.edu/courses/thinking-big-small-people-
why-are-nc-county-leaders-so-enthusiastic-about-pre-k-four-
year-olds



Your Questions



Promote 
Understanding

Promote	public	
understanding	of	and	

support	for	policies	that	
promote	children’s	
birth-to-eight	years	
for	academic	and	
lifelong	success.

Spearhead 
Collaboration

Convene	and	spearhead	
collaboration	to	bridge	

North	Carolina’s	birth-to-five	
and	kindergarten-to-third	

grade	systems.

Advance 
Policies

Advance	policies	that	create	
a	stronger	NC	today	and	
tomorrow	by	supporting	
each	child’s	birth-to-eight	

development.
.	

@ncecf

/buildthefoundation

/buildthefoundation

www.buildthefoundation.org

/north-carolina-early-childhood-foundation

ncecf@buildthefoundation.org


